The themes of being and becoming have had a recurring presence in the pages of this journal and throughout the literature on academic development. From the beginning, scholars writing in IJAD have aimed to articulate processes of becoming and practices of being an academic developer; indeed, the journal's very first issue included an article titled 'The work of academic developmentoccupational identity, standards of practice, and the virtues of association' (Andresen, 1996) . Three years later, Fraser (1999) posed a number of important questions about how people enter into our field. These included the following: Should academic developers have studied specific disciplines? Should they be accredited as they enter the field? Soon after that, Land (2001) introduced a dozen 'orientations to academic development practice' as an analytical tool for understanding the 'attitudes, knowledge, aims, and action tendencies of academic developers in relation to the contexts and challenges of their practice' (p. 4). Although Land's orientations explicitly 'do not relate to developers' personal characteristics' (p. 4), a growing number of scholars have recently begun to explore how personal identities influence ways of being and becoming in the field (Gravett, 2017; Kinash & Wood, 2013; Little, Green, & Felten, 2019) . The challenges of being and becoming will surely continue to resonate into the future of academic development as it evolves in ways that render it even more multi-faceted, holistic, strategic, and contextual (Gibbs, 2013; Sutherland, 2018) .
Our ways of studying being and becoming also will need to deepen as practices, identities, and contexts change over time. For instance, the influential theory of communities of practice (Lave & Wenger, 1991) explains the process of how newcomers grow to become members of a community by initially participating in simple and lowrisk tasks at a peripheral level, which enables them to gradually move toward full participation in the sociocultural practices of that community. This is an elegant way of explaining the process of becoming in a community of practice; however, our reality often is more complex, especially since there are multiple overlapping communities of practice contained within our broad field, the sociocultural practices of the community are highly ambiguous, and context profoundly shapes what it means to do academic development.
The six articles in this volume, written by 16 authors based in six countries, shed significant new light on being and becoming in academic development. These articles represent not only established but 'emerging voices' (Sutherland, 2019) in our field, including postdoctoral scholars, student interns, and scholars who historically have been marginalised. Yet issues of being and becoming are not exclusive to new or less experienced practitioners, as even the most experienced developers among the authors highlight their own growth as it emerges from their research and writing. These authors also use varying methods to examine being and becoming, so that three empirical studies are followed here by three theoretical articles. Nowell, Grant, and Mikita (2019) utilise a self-study approach to investigate the experiences of postdoctoral scholars in academic development and the Scholarship of Teaching and Learning (SoTL). Recognising their own 'double newness' (new to the work of postdoctoral scholarship and new to SoTL), their stories reveal the complexities of becoming academic developers. The authors, as researchers of their own experiences, find themselves caught in a liminal space between being postdocs and independent academics. While feeling challenged, the authors also identify distinct opportunities of being SoTL postdocs to 'enhance skills that are applicable across many contexts, including knowledge about group dynamics, facilitation, and communication with diverse academic audiences' (p. 313).
If SoTL postdocs are a new group of practitioners in academic development, student interns perhaps represent the freshest newcomers to our field. Jessop, Saunders, and Pontin (2019) examine student interns becoming academic developers, using reflections on critical incidents as their research method. They document how complex and uncomfortable the experience of becoming developers is for these student interns. In particular, the 'contingency of academic developer roles: situated, chameleon-like, and ambivalent' (p. 327) is identified as posing a distinct challenge for interns in the process of becoming. Despite these very real difficulties, the authors note that working with interns has encouraged the authors, who are more experienced developers, to 'articulate clearly our own perceptions and the difficult micro-politics of being academic developers' (p. 319).
The article by Quinn, Behari-Leak, Ganas, Olsen, and Vorster (2019) studies how feedback fosters knowing, being, and acting among participants of a Diploma course in the field of Higher Education Studies in South Africa and Namibia. Relying on collaborative participatory methods, the authors reflect on their practices and underpinning theories, and find that their feedback has been 'influencing participants' practice by developing their knowledge of the field as well as how they understand themselves as academic development knowers and professionals' (p. 340). Like the previous article on student interns, Quinn and her colleagues reflect on how much they have learned as academic developers while undertaking this research as they come to better understand 'the role of feedback . . . in shaping the professional identities and emerging voices of participants' (p. 339).
After pointing out the limitations of two influential theoretical constructs, namely, conceptions of teaching and constructive alignment, Roxå and Marquis (2019) propose a new framework that aims to refocus the attention of academic developers away from conceptions and design of teaching to 'how thinking and design are materialised during interaction with students' (p. 350). This new focal point, the authors suggest, reminds us of the centrality of student learning in any study of teachers and pedagogical change. Roxå and Marquis's new framework also underscores the necessity of reflecting on our own academic development practices in order to form a more sophisticated and nuanced assessment of how our own approaches are 'materialised' during our interactions with teachers. Timmermans and Meyer (2019) introduce Integrated Threshold Concept Knowledge (ITCK) as a tool for academic developers to work with faculty members in facilitating transformative learning among students. ITCK opens new possibilities for collaborative work between academic developers and faculty members by identifying a threshold concept, unpacking it, and relating it to other important concepts in the discipline. The significance of the ITCK framework lies in enabling 'people to rediscover the beauty of their discipline and to articulate this in ways that they can share with students and colleagues ' (p. 364) . Dialogue, collaboration, and negotiation between academic developers and faculty members lie at the core of academic development (Chng & Geertsema, 2016) , and this framework offers significant new paths of being academic developers through threshold concepts.
Bolander Laksov (2019) closes this issue of the journal with a critical and insightful reflection on the past ten years of her research and practice in the field. She emphasises the importance of integrating theory and practice in our field. Bolander Laksov (2019) invites academic developers to position themselves along three pairs of tensions, respectively at intra-personal, inter-personal, and organisational levels. Quoting Bourdieu (1990) , she demonstrates that the integration of theory and practice is a complex process which requires us to navigate various boundaries simultaneously in order to understand the 'habitus' of our practices. In her concluding remarks, Bolander Laksov (2019) returns to a core question: 'What is it that I wish I had known when I started as an academic developer, and how can this part of the research in higher education be developed?' (p. 377).
Bolander Laksov's (2019) closing question echoes our sense that being and becoming are central challenges for academic developers at all career stages. Indeed, the capacity to be a critically reflective learner might be one of the unifying characteristics of academic developers across our diverse and global field.
IJAD thanks
As is customary in our final issue of the year, we have included a thank you to all the peer reviewers who contributed to IJAD. You will find a list of everyone involved in reviewing articles over the past year at the end of this issue. We could not produce the journal without the expert guidance and the professional generosity of these volunteers from around the world.
At the end of 2019, co-editor Kathryn Sutherland and associate editor Meegan Hall, both of Victoria University of Wellington, will complete their terms. We are profoundly grateful to Kath and Meegan for their leadership, insights, and friendship over the years. They have taught all of us on the editorial team about the true meaningand the feelingof whanaungatanga.
In the next issue, we will introduce the new members of the editorial team.
